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Hello Everyone, thank you for attending our session today where you will learn that yes, while Quality most certainly Matters, humanity and wellbeing must come first. In this session, we want to talk about our design, implementation, and evidence of putting together a model for holistic online learning. 

As mentioned, my name is Megan VanBuskirk, and I am currently serving as the Dean of Online Programs and Learning Support at Germanna Community College, one of the 23 colleges within the State of Virginia's system. 

My research partner, Roxanna Medeiros, is serving as the Vice President of Online Education at Maharishi International University, and we are excited to discuss how our backgrounds have contributed to this project. 


SESSION OVERVIEW

Session Introduction

Quality Matters (QM) gives us an evidence-based foundation for online course quality, but many learners are also navigating stress,
burnout, inequity,and unstable learning environments. This session shares a practical, research-tested approach fordesigning online

learning that meets QMexpectations and intentionally supports student humanity and wellbeing.

Learning Outcomes

Explain the rationale forintegrating Identify practicalstrategies for Evaluate instructionaldesign initiatives
learner wellbeing within QM-aligned embedding wellness principles within using quantitative and qualitative
course design to support equity and aligned outcomes, activities, and evidence related to learner wellbeing

student success. assessments. and academic performance.
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Many of you in attendance are aware that Quality Matters offers research-tested foundational best practices for online course quality. However, we believe that this foundation has the potential to expand or work in conjunction with humanizing principles. 

Learners are navigating a record-breaking amount of stress and burnout and have been facing shifting or unstable learning environments. So, for this session, we want to ground in research and share practical design ideas that will support student humanity and wellbeing. 

We will start by explaining the rationale for integrating learner wellbeing with QM aligned course design in order to support equity and student success. Next, we will identify practical strategies for embedding wellness principles within aligned outcomes, activities, and assessments among other course elements. 

At the end of the session, we will evaluate this instructional design model with quantitative and qualitative evidence related to learner wellbeing and performance. 


The Crisis in Online Education

Online learning has expanded at an extraordinary pace overthe pastdecade —yet the student support systems designed to sustain learners have not kept up. The result is a growing gap between
institutionalambition and lived student experience.

Enrollment Without Support Mental Health Challenges Disengagement & Retention Missing Community
Millions oflearners have moved online, but Isolation, cognitive overload,and lackof Online courses continue to see higher Without intentionaldesign, learners
course designs remain rooted in content- community contribute to measurable dropout rates than theirin-person experience courses as transactional —

delivery models that do not address human increases in learner anxiety and burnout counterparts,signaling a design lacking the belonging that sustains long-
needs (CHLOE 10, 2025; Farnell et al., 2021; (Louis et al., 2022; Moustafa, 2021; opportunity (Lee & Choi, 2011; Tinfo, 2012). term engagement (Anderson et al. 2020;
Khan, 2021, Lister & McFarlane, 2021, Lister Studente et al., 2021). Garrison et all, 2000).
etal, 2022).
G000
Chronology

The last severalyears have provided chronologicallayers oftransition through events such as the COVID-19 pandemic, the J6 Capitolattack, domestic policy shifts,and internationalconflicts,
adding broad layers of burden upon societyand its learners (Das et al., 2023; Celuch et al., 2024; Palgi et al., 2023).
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I want to talk start out by framing the problem that Roxanna and I began to see in our practice at vary levels. There is a real crisis in education today, and we have seen some exceptional pacing changes in online education over the last decade, but we have grown so quick, it has not been in a sustainable way that prepares our support systems for learners. This has created a gap between institutional ambition and true student experiences of quality.

When 2019 was upon us, millions of learners were moved online. The CHLOE reports suggest that even learners who prefer campus learning are enrolling online out of necessity. But course design models remain rooted in content delivery that is not satisfactorily addressing real human needs, particularly around connection, care, and wellbeing.

We also see that there is a rise in mental health challenges, including increasing stress, isolation, cognitive overload, and lack of community, all contributing to higher levels of anxiety and burnout among learners.

Our online courses are continuing to see higher dropout rates than in person counterparts, which signals a design challenge that we like to think of as a design opportunity. And as we know from previous frameworks, without intentional design, learners are experiencing courses as transactional rather than connecting to long-term engagement. 

And it is not lost on us that the broader chronology of events has shaped this context. The pandemic, the January 6 Capitol attack, domestic policy shifts, and international conflicts have all added to the burden that learners carry into these spaces. As noted in this study, these layered global conditions have exacerbated mental health challenges and wellbeing concerns for learners.


PHASE 1 —PROBLEM FRAMING

The Humanitarian & Wellbeing

Deficit

Online course design typically prioritize s content delivery and measurable

outcomes —butneglects the broaderhuman needs that make learning

possible in the first place. When a learneris emotionally overwhelmed or

physically depleted, performance suffers regardless of content quality.

What's Missing

* Emotionalsupport structures

« Community-building
opportunities

« Stress management integration

 Life-balance awareness

« Space forreflective learning

The Consequence

This wellbeing deficit is not
incidental —it is designed in by the
absence ofhuman-centered
frameworks. Learner
dissatisfaction, disengagement,
and attrition are predictable
outcomes when courses treat
students as content consumers

ratherthan whole human beings.
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While the research is clear that today's learners are facing unprecedented stressors and modern challenges, some things cannot be witnessed in literature. 

Roxanna and I witnessed this humanitarian and wellbeing deficit firsthand. We saw some of our colleagues withdraw went sent home to work remotely. We saw how inconsistent and de-humanizing content left learners frustrated, overwhelmed, and depleted. 

We also understood that regardless of how good curriculum was, if it did not have intentional support structures built into the transactional distance, learner needs would still be neglected and retention and achievement would still suffer.  

Together, we began a conversation. She brought her medical and instructional expertise to the conversation, and I brought my instructional design and curricular expertise to the conversation. We understood that the wellbeing was further systematized through the absence of humanization. And we knew that to combat learner dissatisfaction, disengagement, and health crises, we needed to ensure learners had a more holistic educational experience. 


PHASE 1 —CONCEPTUAL FOUNDATION

A Holistic Framework for Online Learning

The proposed frameworkresponds to the wellbeing deficit by integrating course quality standards with learner wellness theory .Rather
than treating academic excellence and human flourishing as competing priorities, this modelpositions them as mutually reinforcing

foundations ofeffective online education.

Quality Matters Standards Holistic Wellness Theory

Evidence -based course design criteria ensuring alignment, clarity, A multidimensional model of human wellbeing that recognizes

and rigor across all course elements. physical, emotional, social, and spiritual dimensions of health.
Learner -Centered Pedagogy Freirean Critical Consciousness

Instructional approaches that prioritize student agency, voice, and Paulo Freire's (1968) legacyofeducation as a humanizing practice

meaningful participation in the learning process. rooted in equity, dialogue, and socialtransformation.
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In our conversations, Roxanna and I discussed the Quality Matters general and specific review standards and how they were inconsistently applied at our institution. Roxanna shared health and wellness challenges that we face when we are disconnected and not caring for the different dimensions of ourselves. 

I took things a bit further and talked about learner motivation and agency. Through our unique teaching and learning backgrounds, we both landed on the concept of Paulo Freire's (1968) theory of critical consciousness and how it was our responsibility as educators to help educate learners so they could experience equity and take leading stances in their community. 

We then had a framework in mind for instructional design going forward. We would follow the recommendations of Quality Matters, but we would also use medical research and curricular research that considered the health and wellbeing of learners so that they were given ideal opportunities to learn asynchronously that would result in higher success, satisfaction, health, and social transformation. 


PHASE 1 —WELLNES S MODEL

Seven Domains of Wellness

The modeldraws on a seven -domain wellness framework —cachrepresenting a criticaldimension ofhuman wellbeing that directly

influences alearner's capacityto engage, persist,and thrive in online education. These domains are not supplemental —they are

foundational .

. Emotional
Physical
Self-awareness, coping, and regulation
Body, rest, movement, and energy

Intellectual

. Criticalthinking and lifelong learning
Occupational

Purpose, balance,and meaningful work )
Social

Connection, belonging, and community

Environmental .
Spiritual

Safe, supportive learning spaces
Purpose, values,and meaning-making
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The domains of wellness we focused on outside of the Quality Matters review standards consisted of physical, emotional, environmental, intellectual, spiritual, social, and occupational wellness. Since our initial framework, Roxanna has also felt that an additional area of wellness--financial wellness--could be a beneficial consideration.

These principles looked beyond the physical and academic health of the learner purposefully, because many of the learners in our lives frequently came to us with mental health challenges, discussions of social isolation, concerns with the political environmental state, and fears of aging parents or child development. Not simply impediments to their learning academically, but how their life was otherwise taking up space. For this reason, we knew we had to expand our focus.


PHASE 1—HOLIS TIC MODEL

The Holistic Instructional Design Model

The model's centralinnovation is the intentional pairing of Quality Matters course design standards with specific wellness domains .Every structural

element ofa course becomes an opportunityto support bothacademic rigorand human flourishing simultaneously.

Course Design Element QM Standard Focus Wellness Dimension
Course Overview &Introduction Clarity,navigation, expectations EmotionalSafety
Learning Objectives Measurable, aligned outcomes Intellectual Growth
Assessments &Assignments Authentic, aligned evaluation Reflective Development
Learning Activities Active,engaging participation SocialConnection

Learner Support Materials Equitable access and resources Occupational &Environmental
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While some dovetailed theories can be noted in this framework, the central pairing was that of the Quality Matters standards and the specific wellness domains. After discussing the framework, we had to begin thinking about how it would apply to practice. 

How does one apply spirituality to course design? How does one apply environmental wellness to course design? These are the questions we asked ourselves. The answer is not clear cut, but we knew we had to focus on the course design elements and hone in on not just the QM recommendations, but ways to incorporate wellness principles. 

For example, as illustrated in the cahrt, we decided to create a clear and accessible course overview with concrete expectations, but we also wanted to personalize the language and connect it to emotional health to create a sense of emotional safety for the learners. This was just one way we accomplished this intersection. 

We also wanted to ensure that learning objectives were measurable and aligned, but truly fostered intellectual growth and not just educational mastery, as we felt there was a difference. This meant really explaining the scaffolding to learners on the overview pages so that there was a strong metacognitive awareness of what was being learned. 

In another example, we wanted to ensure that learning activities were not just engaging and encouraging active participation, but were truly askign learners to step outside of their computers to have true social connections that were fostered by learning. 

Again, this is just one of many ways we used design elements to humanize our courses, and the design element and companion QM focus did not always have to match with the same wellness principle. In fact, we found that different disciplines offered unique opportunities to examine different dimensions and course element pairings. 


PHASE2 —IMPLEMENTATION

Implementing the Model in Online

___:%r\'!i Course Design

Analyze

Identify learnerneeds, wellness gaps,and QMalignment opportunities

Design

Map wellness domains to each course design element intentionally

Develop

Build materials, activities, and supports with wellness integration

Implement

Facilitate the course with the intentionally prepared design

Evaluate

Assess both academic performance and learner wellbeing outcomes
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When implementing the model, we used the ADDIE model. As I already discussed, on a board scale the problem posing portion was our analysis phase. Our design began when we created the curricular framework, and the development finally began when we asked ourselves how we wanted to pair course elements with wellness domains. 

Using a special course map, we ensured all wellness principles were accounted for and we began the development as Instructional Designers. Roxanna and I built a control course first and ensured adherence to all Quality Matters specific review standards. We then copied the control course over and used the course map to intersect the regular QM curriculum with wellness additions. 

We felt ethically sound about this because we knew the control course was incredibly sound as-is, and the intervention would provide insight into holistic wellness. 

The registrar helped randomly assign participants, and implementation occurred at two separate institutions, one that had a blind facilitator, and one that had a facilitator engaged in the process to carry through guided instruction. 

This process set us up well to do a full mixed-methods evaluation. 


Phase 2 —Course Entry Experience

Course Overview and Introduction

The first experience alearner has inside a course sets the emotionaltone foreverything that follows. The holistic modeltransforms the

course overview from a logistical formality into a genuine act of welcome and psychological safety

Design Elements The Goal: Psychological Safety

« Warm, personalized instructor welcome video Research consistently shows that belonging and emotional

« Transparent communication expectations safety are prerequisite conditions fordeep learning. When

« Step-by-steptechnologyorientation students feelwelcomed, seen, and supported from day one,
* Wellness commitment statement from instructor they are more likelyto engage, take intellectualrisks, and

« Clearcourse roadmap toreduce anxiety persist through challenges (Anderson et al., 2020; Lister &

MecFarlane, 2021; Lister et al., 2022; VanBuskirk & Medeiros,
2025).
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One of the simplest but most effective pairings we found in our customized design was the pairing of a course overview with elements that were intended to offer psychological safety. 

We added warm, personalized introductory videos, made communication expectations explicit, used step-by-step guides, and included a wellness commitment statement from the instructor. The statement often said something about the importance of the academic experience and how one could not pour from an empty cup, so we expected personalized balance from learners engaged in the course. 

The choice to include these elements was intended to help alleviate stress and break down barriers for learners, making them feel safer to engage, because we know from previous research that belonging and emotional safety are connected to deeper learning, intellectual risks, and perseverance. 


Learning Objectives and Alignment

In the holistic model, learning objectives are reframed to connect academic outcomes with personalgrowth and real-world application.
Objectives are not merely performance benchmarks —they are invitations to intellectual wellness and metacognitive development

(Kolb, 1984, Bloom, 1956, Flavell, 1979; Zimmerman, 2002; VanBuskirk & Medeiros, 2025).

l. Connectto Real-World Life 2.Encourage Reflective and 3.Promote Intellectual Wellness
Applications Critical Thinking

By framing learning as an act of
Objectives explicitly link course Objectives incorporate reflection, personaldevelopment, objectives
content to learners'lived experiences, synthesis,and self-assessment — cultivate curiosity, creative risk-taking,
professionalaspirations, and personal building metacognitive awareness and a growth mindset throughout the
values —making learning feel alongside disciplinary knowledge course (Zimmerman, 2002; Kolb, 1984,
purposefulratherthan abstract (Kolb, (Bloom, 1956; Flavell, 1979). VanBuskirk & Medeiros, 2025).
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Alignment was critical in the implementation phase, which is why we used a course map that allowed us to account for learner health and wellness in each module. 

Outcomes were reframed with personal grown and real-world applications in mind to allow learners to ensure their learning was immediately useful and engendered a sense of purpose. The objectives also connected to the intellectual domain by ensuring the sequence was intricately described to enhance reflection and metacognitive awareness. 

Of course, in this structure we used our training as curriculum and instruction experts to draw on popular frameworks of Cognitivism, Metacognition, and Experiential Learning to ensure cohesive and evidence-based synthesis when applying to practice. 


PHASE 2 —ASSESSMENT DESIGN

Assessments and Instructional Materials

Assessment design in the holistic modelmoves beyond performance measurement to create opportunities for genuine reflection, applied

learning, and personalgrowth. Instructionalmaterials are similarly curated to connect disciplinary content with learner wellbeing.

Reflective Assignments

Structured journaling and self-assessment tasks that invite
learners to connect course content to personalexperience and

wellbeing.

@)
()

Self-Assessment Opportunities

Low-stakes check-ins that build metacognitive skilland reduce

performance anxiety across the learning arc.

Applied Learning Projects

Authentic tasks rooted in real-world contexts, reinforcing both

disciplinary masteryand occupationalwellness.

£

Wellness-Integrated Materials

Readings,videos,and resources that explicitly bridge disciplinary

content with themes oflife balance, equity,and human flourishing.
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A part of this alignment extended from objectives to carefully curated instructional materials and assessments that also drew on such theories. 

Our assessment design in the holistic model moved beyond performance measurement to create opportunities for genuine reflection and personal growth. 

We chose instructional materials that connected subject matter with learner wellbeing. We ensured different domains of learning were activated through reflective journaling and self-assessment. 

We provided applied learner projects that aligned with experiential learning and promoted occupational wellness. We also ensured that all of these elements intentionally bridged content with life themes of balance, equity, and flourishing. 


Learning Activities and Interaction

In the holistic model, course activities are designed to cultivate community —not simply transmit information. Socialand emotional wellness are

strengthened through structured interaction that values everylearner's voice and experience.

Peer Dialogue Reflective Journaling Collaborative Projects Contemplative
Facilitated discussions that Private and shared journaling Team-based tasks that Moments

build perspective-taking, opportunities that deepen fosterinterdependence, Briefmindfulness or
empathy,and intellectual self-awareness and connect shared accountability, and centering activities
community across diverse learning to personal the socialdimension of embedded into modules to
student backgrounds. meaning-making. intellectual work. help learners regulate stress

and transition into focused

engagement.
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Learning activities were designed in this study not just to create participation and active learning, but to truly cultivate community rather than transmitting information. 

We wanted to ensure that social and emotional wellness were strengthened and that interactions had opportunities to enhance individual voice and agency. 

Peer dialogues were designed to tap into intellectual discourse, but also alternative perspectives, diverse backgrounds, and empathy. 

Shared journals offered a chance to deepen awareness and connect to others to make meaning, and collaborative projects were leveraged to foster interdependence, promote shared accountability, and nurture social and intellectual dimensions. 

Roxanna took this a step further most beautifully by offer brief mindfulness activities to help learners regulate stress and transition into focused engagement--a concrete idea that I think helped all learners regulate and support their own retention from a distance. 


Learner Support and Accessibility

Holistic design requires more than great content —it demands that every learner has equitable access to the resources they need to

succeed :academically, technically, emotionally, and physically. The modelembeds a comprehensive support ecosystem directly into

the course architecture.

Technical Support

Academic Resources Clear pathways to IThelp and LMS

Tutoring, writing centers, and library access sremiaiien o sl leanmers.

integrated into course navigation.

Mental Health Resources

Visible links to counseling, crisis

support,and wellness services.
Wellness Resources

Food security, housing, and community Eb AccessibilityTools
support connections embedded for
equitable access. UDL-aligned materials ensuring full

participation foralllearners.
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Another element of this design involved using tools, learner support, and accessibility features to ensure equitable access to resources. 

We used technical guides and pathways to demonstrate to learners the tool options available to them in the course and connected it to their benefits as a learner while following QM standards. 

We also ensured that in addition to academic resources, we included mental health and other wellness resources for learners who may have needed to access support to crisis and community services in each of the health domains. 

In regards to accessibility, not only were materials accessible and alternative formats available, we used UDL aligned materials to ensure participation for all learners and compiled a guide that called out all accessibility features of the course and how they contributed to a healthy learning experience. 

Our design had to be conscious of interwoven content alignment with QM standards and health principles, but also the operational tools and access available to learners that was quality-aligned and wellness-focused. While it was difficult to conceptualize at times, the process became much more organic in design. 


See It in Practice

Course Overview Objectives

Materials

Activities

Assessments Technology

Learner Support

Accessibility




PHASE 3 —RESEARCH DESIGN

Research Design and
Methodology

To evaluate the model's effectiveness, a rigorous
mixed -methods research design was employed —
combining the quantitative precision of
experimentalcomparison with the contextualdepth
of qualitative inquiry. This dualapproach captured
both what changed and Aow learners experienced
that change Mixed-methods design integrating
experimentalcomparison and qualitative reflection
(Garrison et al.,2000; Flavell, 1979; Kolb, 1984).

The integration of multiple data sources allowed
researchers to triangulate findings, strengthening
confidence in the model's impact across diverse
learning contexts and student populations
(VanBuskirk and Medeiros, 2025).

Qualitative
Reflections

Experimental
& Control

Academic
Metrics

Wellness
Surveys
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Instructional design claims–– we make a lot of them. 

What we were looking for = evidence. 

We designed a rigorous mixed methods study. Why mixed? Numbers alone wouldn't tell the whole story. Quantitative vs. qualitative. No one lens gives an accurate picture. 

Together, the complete story gives you confidence & confidence in findings is what academe + QM are built on.


PHASES —STUDY CONTEXT
Participants and Research Context

The study was conducted across multiple undergraduate courses spanning several academic
disciplines , drawing participants from both community college and university settings to
maximize breadth ofapplicability and demographic diversity.

2 4+ 10 0 %

Institution Types Academic Disciplines Online Delivery
Community college and four- Spanning STEM, humanities, Allcourses delivered fully
yearuniversity settings socialsciences, and health online across asynchronous
fields formats
Study Groups

Experimental (holistic design)
and control (traditional
design) cohorts

Participant diversity in age, culturalbackground, socioeconomic status, and prior academic
experience strengthened the ecological validity ofthe findings and their generalizability to real-
world online learning populations. Diverse online learner populations and contexts (Tinto, 2012;
Lee &Choi,2011; Listeret al.,2022).
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Who we are talking about here: 

Two institution types –– a community college and four-year university.

Four-plus academic disciplines spanning STEM, humanities, social sciences, and health.

Our intent wasn't to prove a point, but more to look like the learning landscape many of us actually navigate.

A critical piece was that we had 2 distinct study groups.

Why is matters: when we talk about online course design at QM, we're not talking about one institution or one discipline. We're talking about the full breadth of who shows up to learn online (adults of various age/background/work experience/ socioeconomic diversity)




Quantitative Results: Academic Performance

Courses designed using the holistic instructionalmodel demonstrated measurably stronger academic outcomes than their traditionallydesigned counterparts across allthree key performance
indicators. Improvements in academic performance align with established learning and engagement frameworks (Bloom, 1956; Zimmerman,2002).

O

Course Completion Rate Passing Grade Rate Academic Engagement Score

Ke y Findin gs @ Holistic Design @ Traditional Design

The holistic design group showed a 16-point Metric

gain in course completion overthe control
gr.oup —a statl.stlce%lly élgnlflcant dlfferenc.e Course Completion Rate ™ |
with profound implications forlearnerequity

and institutionalretention goals.

Engagement scores reflected not just
participation frequency, but quality of Passing Grade Rate |
Interaction —anuanced outcome that
traditionalmetrics often miss.

These findings suggest that investing in . e

human-centered design does not compromise
academic rigor —it enhances it .
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Here's where it gets interesting:

(explain data points) << What makes them meaningful is the comparison. 

These are statistically significant with real implications: learner equity, institutional retention, and for the argument that good design pays off.

Call out the engagement score. Not just how often students engage but the QUALITY of that engagement. 

Distinction between a student who submits and disappears and one who is present in their learning.

Key takeaway: Investing in human-centered design doesn't compromise or dilute academic rigor. It enhances it. <<< Data driven statement. 




PHASES —WHLBENGOUTCOMES
Wellbeing Outcomes: Learner Flourishing

Wellness scores were gathered using validated pre- and post-course surveyinstruments. Across all four wellbeing indicators, holistic design course
participants reported substantially higher improvement —with emotional regulation and coping strategies showing the most pronounced gains.

Improvements in learner wellbeing align with research on embedded wellbeing design and student mentalhealth (Listeret al.,2022; Das et al.,2023)

Holistic Design Group [ | Control Group

Stress Reduction Coping Strategies Focus & Concentration Emotional Regulation

Wellness Domain holistic development ofthe whole learner.

The datareveals that intentionalcourse
design functions as a powerful, structural
v wellness intervention .Byembedding
supportive frameworks directlyinto the
curriculum, we move beyond merelytracking
: academic output to activelyreducing learner

suffering and cultivating profound resilience.

Forinstructionaldesigners and institutions,

this signifies a paradigm shift: course

architecture is not neutral; it is a primary
determinant of student flourishing. Designing
forwellbeingis no longeran optionaladd-on—

it is a core responsibilitythat bridges the gap

between traditionalinstruction and the
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This slide (IMO) changes the conversation. 

We measured wellbeing domains at pre and post course checkpoints int he areas of stress reduction, coping strategies, focus and concentration, and emotional regulation.

The most dramatic gains were in coping strategies and emotional regulation.

We aren't talking about a wellness program layered on top of instruction. We are talking about course architecture functioning as a structured wellness intervention. 

For ID: Design with the learner in mind. This isn't just improving grades. It's reducing student suffering. 

For institutional leaders: course design ins't neutral. It's a determinant of student flourishing. This isn't some soft claim. This is what the data is telling us. 


PHASES —STUDENT VoIcES
Student Experiences: Qualitative Findings

Qualitative data illuminated what the numbers could not fully capture —the texture of transformation in how learners experienced

themselves and theireducation. Learner narratives reflect the importance ofcare, reflection,and meaning-making in learning (Freire,
1968; Anderson et al.,2020)

(1

"Tactually felt like my instructor "The reflective journaling helped me
cared about me as a person, not just realize Iwas carrying a lot ofanxiety
my grades. That made me want to into every assignment. Naming it
showup and do the work." helped me manage it."
—Undergraduate student, holistic —Community college learner,
design cohort holistic design cohort

73 79

"Ineverthought a class could make
me feelmore focused and less

stressed at the same time. This one

d_“bn//ne learner, university sefting

Thematic analysis of student narratives consistently surfaced fourcore themes: increased calm and focus , improved motivation and

engagement, greaterstress-management awareness, and genuine appreciation forthe opportunity to learn as a whole person.
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Numbers tell us what changed. Student voices tell us how it felt to change.

Read first box. 

Think about what that student is describing. Belonging. Motivation rooted not in fear of failure, but in feeling seen. That's Freire. That's what meaningful pedagogy looks like in practice.

Continue with box 2 & 3.

Across all narratives these are the 4 themes that surfaced consistently:  increased calm and focus, improved motivation, greater stress-management awareness, and genuine appreciation for learning as a whole person. 

These kinds of conditions that make everything else possible. 


PHASES INPLICATIONS
Implications and Future Directions

This resecarch offers a clearmessage to the field: online education must evolve from content delivery into human -centered learning

environments . The holistic instructionaldesign modelprovides a scalable, evidence-based path to make that shift real.

01 02

Expand Research Integrate Institutionally

Replicate holistic instructionaldesign studies across more Embed wellness frameworks into faculty development, course
institutions, disciplines, and student populations. review, and quality standards.

03 04

Strengthen Equity Scale the Model

Center historically underserved learners in every support system Develop transferable frameworks, templates, and professional
and course experience. development tools forallinstructors.

[J) Callto Action: Educators, instructionaldesigners, and leaders —the evidence and ethicalimperative are clear. The time to

redesign online education is now.
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Where does this leave us? This research delivers a clear message to the field: online education must evolve from content-delivery systems into human-centered learning environments.

Four directions forward — and I'd argue these aren't optional:

Expand the research.

Integrate institutionally.

Strengthen equity.

Scale the model.

The call to action isn't complicated. We have the evidence. We have the ethical imperative. We have the QM community in this room.

The question isn't whether we can redesign online education around the full humanity of every learner.

The question is whether we're willing to act like we have to.
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