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Outcomes

1. Identify challenges of existing 
narrated presentations from a UDL 
framework.  

2. Discuss strategies to elevate the 
accessibility of narrated presentations 
for all learners.  

3. Facilitate a discussion on best 
practices for creating effective 
narrated presentations and materials.



Role Play



Example 1: View Presentation 

https://video.kent.edu/media/Clip+of+FIN36063_Ch6_Lecture_PartA_MasterCourse/1_btj7v4lu


Example 2: Read Presentation 



Example 3: Listen Presentation 

https://video.kent.edu/media/Clip+of+Clip+of+Module+5+Flexible+Work+Arrangements/1_bxrg6bg2


Supporting Research



Universal Design 
for Learning (UDL)

• equitable use
• flexibility in use
• simple and intuitive use
• perceptible information
• tolerance for error

Does accessibility = usability?



Cognitive Load

• Constraints of human cognitive 
architecture (Amadieu et al., 2011; Pink 
& Newton, 2020; Rey, et al., 2019) 

• increases intrinsic cognitive load (Leahy 
& Sweller, 2016)

• Splitting Attention (Costley, at al., 2018)



Team ISO’s Plan



How can narrated 
presentations be more user 

friendly?



Step 1



Step 2 – Assess 
Narrated 
Presentations 

ACCBE Courses that meet 
college design standard 6 
(combines SRS 8.3, 8.4, and 
8.5)



Reflections & 
Questions
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Thank you! 
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